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Abstract 
While authenticity is discussed as having positive effects on language learning motivation, the question remains how it can affect 
motivation level in an EAP context. The present paper presents the results of a quasi-experimental mixed-method study on the 
effect of an authentic context thorough the integration of authentic texts and tasks on the motivation level of EAP students. 
Having triangulated the quantitative data of the questionnaire and the qualitative data of the interview and diaries, the findings of 
the study suggest that a higher motivation level was achieved by the students in the authentic context as compared to the students 
in the traditional context. Moreover, the students’ diary entries revealed some in-depth information about the most appealing 
tasks and also the positive experiences of the students in the authentic context.  
© 2015 The Authors. Published by Elsevier Ltd. 
Peer-review under responsibility of Academic World Research and Education Center. 
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1. Introduction  
The EAP courses in the Iranian setting play a fundamental role (Eslami-Rasekh, 2010) and the need to do 
research in this area is inevitable as they are recurrently administered to a large group of students in different fields 
(Eslami-Rasekh&Simin, 2011). On the other hand, there is a consensus among several Iranian EAP practitioners that 
these courses have not been successful in different aspects including the absence of an integration of extra-linguistic 
perspectives (Eslami-Rasekh, 2005), taking a read-only approach (Tayebipour, 2005), excluding study skills and 
discourse genre appropriate for authentic language use (Hassaskhah, 2005), being text-based and lacking variety for 
exercises, tasks, activities, and drills (Soleimani, 2005), finding no trace of “real-life communication”, ignoring 
learners’ purposes and interests, and lacking the motivational principle to encourage students (Fathi, 2008). As far as 
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the EAP students are concerned, the EAP scholars (Ajideh, 2009; Atai&Nazari, 2011; Atai&Shoja, 2011; Eslami-
Rasekh, 2010; Eslami-Rasekh&Simin, 2011; Farhady, 2005; Hassaskhah, 2005; Hayati, 2008) believe that they are 
either de-motivated or lowly motivated. 
On the other hand, authenticity is believed to have an array of advantages ranging from the integration of culture 
and development of communicative competence to the enhancement of motivation and achievement. A review of 
the language teaching literature specifically in EAP context and for the teaching of reading skill reveals that there is 
a dearth of research in this area and the practicality of the inclusion of an authentic context is still under question. 
Moreover, some authors believe that the inclusion of authenticity into language teaching may be de-motivating 
(Berardo, 2006; Guariento& Morley, 2001), impractical (Ommagio-Hadley, 2003), or seem to be irrelevant by the 
learners (Murdoch, 1999). Thus, as a quasi-experiment, this study was conducted to investigate the effects of an 
authentic context, through the inclusion of authentic texts and tasks, on the Iranian EAP learners’ motivation level. 
1.1. EAP Setting 
The EAP students are required to enroll in different English courses as a prerequisite of graduation in Iran. These 
courses are Basic English and English for Academic Purposes (EAP) including English for General Academic 
purposes (EGAP) as well as English for Specific Academic purposes (ESAP) (Atai&Shoja, 2011; Sadeghi, 2005). 
These EAP courses mainly aim at filling the gap that exists between the students’ competence of general English 
reading and their ability in reading “authentic discipline-specific texts” (Atai&Nazari, 2011). Thus, the major focus 
of EAP courses in Iran is on reading skill and comprehension (Akbari&Tahririan, 2009; Alimohammadi, 2003; 
Amirian&Tavakoli, 2009; Atai, 2002; Fathi, 2008; Jodairi, 2005; Mazdayasna&Tahririan, 2008; Soleimani, 2005; 
Suzani, 2005; Tayebipour, 2005; Ziahosseiny, 2005, etc.). The dominant teaching approach is the traditional 
approach which is closely similar to the grammar-translation method emphasizing text analysis and focusing on 
reading with minor or no attention to other language skills (Amiryousefi, et al., 2012; Hashemi, et al., 2011; Hasrati, 
2005; Hassaskhah, 2005; Hayati&Jalilifar, 2010; Moghimizadeh, 2008; Noora, 2008; Tajadini, 2002; Zohrabi, et al., 
2012; etc.). Some of the most dominant activities carried out during the sessions are reading aloud, translating texts, 
and answering comprehension questions. The sub-skills of academic reading are not either used or taught and the 
conventional activities are limited to completing cloze tasks, multiple choice questions and true/false questions. 
Similarly, there are no group/pair work or discussions (Ataiand Shoja, 2011). Furthermore, the students take a 
passive role and there is no learner-autonomy. The teacher as the authority reads the texts aloud or asks the students 
to read. There is no student-student interaction. And finally, writing, listening, or speaking skills are minimally 
practiced (Hayati, 2008). 
1.2. Authenticity  
In language teaching literature, various interpretations and uses of the term “authenticity” are found. Ur’s 1984 
(cited in Celce-Murcia &Olshtain, 2000) definition of authenticity divides the term into two kinds: genuine and 
imitation. While the former refers to the natural interaction among native speakers, the latter refers to real speech 
with the consideration of the learners’ language level and ability. To Rogers and Medley (1988), the term is used for 
describing written and oral language which is the reflection of language forms used naturally and correctly in a 
cultural and situational context. Breen’s 1985 classification of authenticity includes: “text authenticity”, “learners’ 
interpretation authenticity”, “task authenticity”, and “situation authenticity”. Text authenticity deals with text 
qualities that support the learner in developing an authentic interpretation. Learner interpretation authenticity is the 
learners’ understanding of the conventions in the target language that leads to the interpretation of the embedded 
meaning in the text. “Task authenticity” relates to the authenticity of the language learning motive for which input is 
used. The classroom and social situation authenticity are concerned with the learning environment and include 
facilitating of conditions in which learners will share learning, achievements, and problems. Thus, Breen concludes 
that bringing authentic materials into the classroom is not the essence of authenticity unless all four types of 
authenticity are accumulated. 
Reflecting the same issue, Taylor (1994) maintains that criticisms against inauthenticity perhaps do not consider 
Breen’s classification and they presume the existence of a global and absolute definition for authenticity. Thus, as is 
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stated by Shomoossi and Ketabi (2007), authenticity is evidently a relative matter and it is not practical to refer to 
texts and tasks as truly authentic or inauthentic. A more recent classification of authenticity is offered by 
MacDonald and colleagues (2006) including text authenticity, competence authenticity, learner authenticity, and 
classroom authenticity. Yet, in English language teaching history, “authenticity is taken as being synonymous with 
genuineness, realness, truthfulness, validity, reliability, undisputed credibility, and legitimacy of materials or 
practices” (Tatsuki, 2006, p.1). Nevertheless, unlike other authors, Mishan (2005, p.18) prefers to introduce some 
criteria to confine rather than define the term. Thus, “Authenticity is a factor of the: 
 
x Provenance and authorship of the text 
x Original communicative and socio-cultural purpose of the text 
x Original context (e. g. its source, socio-cultural context) of the text 
x Learning activity engendered by the text 
x Learners’ perceptions of and attitudes to, the text and the activity pertaining to it” 
All in all, the common theme in all authenticity definitions is the effort to expose the students to the real language 
and the manifestations of the language in the target community (Kilickaya, 2004).  
1.1.1. Authentic Texts 
Authentic materials have long been discussed by several scholars (Harmer, 1991; MacDonald, et al., 2006; 
Mishan, 2005; Morrow, 1977; Nunan, 1989; Rogers & Medley 1988, Wilkins, 1976).). Definitions provided during 
1970s mainly focused on originality with reference to having been produced by native speakers. Thus, for instance 
Wilkins (1976, p.79) believed that “authentic materials are those which are originally directed at a native-speaking 
audience”, or Morrow (1977) defined authentic text as the language produced by a real speaker or writer for a real 
audience to express a real message. However, questioning these definitions, Taylor (1994) believes that authenticity 
is not only attributed to texts themselves but as the “feature of a text in particular context”.  
Later definitions provided by Nunan (1989), Harmer (1991), Lee (1995), and Jordan (1997) concentrate on 
purpose and see authentic as any material which has not been specifically produced for the purposes of language 
teaching. Thus, as it relates to later definitions which focus on purpose and function, Schmidt (1994) also points out 
to the common consensus about authentic materials as being sources for introducing the knowledge and skills that 
enable learners in functioning outside the classroom.  
Nonetheless, believing that authenticity is not a feature exclusively of the text, Mulling (1991, cited in Maher 
Salah, 2008) refers to authenticity as the way the students and the teachers work with the texts. In line with this, 
Anderson (1999) and Velazquez and Redmond (2007) express that rather than focusing on authentic materials 
themselves, teachers must focus on authentic uses of materials and what is going to be done by those materials.  
1.1.2. Authentic Tasks 
Task-based teaching methodology is increasingly gaining more popularity in the world (Hashemi, et al., 2012; 
Ruso, 2007; Sanchez, 2004). However, in the Iranian context of English language teaching task-based teaching 
methodology has not been used widely (Iranmehr, et al., 2011). As the most fundamental aspect in content literacy 
(Parsons & Ward, 2011), “task might have emerged as the predominant pedagogical model to be associated with 
authenticity” (Mishan, 2005, p.16). Similarly, as Waer (2009) highlights “Authenticity has been characterized as a 
main aspect in defining a task”. Accordingly, scholars refer to the accompaniment of tasks with authentic texts as a 
solution to authenticate the teaching/learning context (Breen, 1985; Celce-Murcia &Olshtain, 2000; Taylor, 1994; 
Waer, 2009). Thus, it may be inferred that for the manifestation of authenticity, tasks play a focal role.  
Authentic tasks, the sources of authentic learning experiences, provide a relevance to the students’ daily lives as 
well as professional lives and thus create stimulation for the students in developing the related competencies (Duffy 
&Jonassen, 1992; Gulikers, et al., 2005; Shrum&Glisan, 2000; Woo, et al., 2007). In content literacy, 
implementation and designing of authentic tasks will offer the opportunity to the students to experience the 
relevance of tasks to their academic work and they will play their motivating role (Brophy, 2010; Parsons & Ward, 
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2011).In an EAP setting, Alibakhshi, et al. (2010) refer to an authentic task as a representative of the language 
situation in which language will be used or similar to the tasks which are going to be performed. To ensure task 
authenticity there are a number of factors that need close consideration. Thus, a task to be authentic must: 
 
x reflect the “original communicative purpose” of the text 
x be suitable for the text 
x stimulate response and engagement with the text  
x simulate real-life tasks 
x motivate learners’ present knowledge  
x comprise “purposeful communication” among learners (Mishan, 2005).  
Some samples of authentic tasks include playing games, problem solving, and information or experience sharing 
(Bastola, 2006), discussions (Oura, 2001), writing letters (Jacobson, et al., 2003), and writing reports (Gulikers, et 
al., 2005). Some tasks which are suitable for reading authentic materials are “ascertaining the topic, scanning for 
specific information, and getting information from charts or graphs” (Aebersold & Field, 1997). Similarly, Mishan 
(2005) refers to some communicative tasks proposed by other scholars which can also be used in an authentic 
context such as: Reduction, matching, and reformulation (Maley 1993), listing and creative tasks (Willis, 1996), and 
following descriptions or instructions (Prabhu, 1987). Thus, tasks are used as models which approximate 
authenticity in pedagogical contexts and simulate real world in language teaching. Among the different types of 
authentic tasks, those that can be used for practicing reading skill include summarizing, listing, fact-finding, 
following instructions in completing figures or tables, sharing, and skimming/scanning. 
1.1.3. Authentic Context  
It has been discussed that authentic texts are effective in bringing context into language teaching (Shrum&Glisan 
2000). Nevertheless, authentic texts will provide an authentic context given that some authentic action or task is 
accompanying (Anderson, 1999; Breen, 1985; Guariento& Morley, 2001; MacDonald, et al., 2006; Velazquez & 
Redmond, 2007). In defining the context of authentic text and task use, the roles that the students and teachers take 
are also essential (Breen, 1985; MacDonald, et al., 2006). In completing authentic tasks, learners take roles similar 
to those in a real-world team work which resemble a social context. The teacher takes the role of a facilitator or 
supporter while the students try to accomplish the authentic tasks (Woo, et al., 2007). The key difference in an 
authentic approach to teaching is the use of authentic texts and the provision and maintenance of an authentic 
situation throughout the whole learning procedure. However, what authenticates is the interpretation and 
engagement of the learners in activities (Mishan, 2005). 
Other factors which have significant roles in providing an authentic context include: the participants and their 
interpretation, language use, and the setting (Taylor, 1994), and the interaction between the participants 
(Shomoossi&Ketabi, 2007). As far as the reading skill is concerned, Berardo (2006, p. 64) remarks that authenticity 
is the interaction established between the text and the reader. It is an ongoing process which is “beyond the context 
of the text” and it is the approach towards reading that must also be authentic.  
Furthermore, in an authentic learning situation, the suitability of the materials for learners’ interest, goals, needs, 
and even age is a key factor. Tasks must include the integration of learners’ past and new knowledge through 
communicative and cognitive procedures while a “reciprocal” relationship is assumed between the teacher and the 
learners. Learning. And finally, the learning environment must encourage the sharing of ideas and taking risks while 
attempting to improve social values and awareness of the cultural issues (Karpova, 1999).  
1.3. Motivation Level  
Motivation level in this study is based on Keller’s 1979 macro theory of motivation and instructional design 
which is founded on expectancy-value (social learning theory), reinforcement theory, and cognitive evaluation 
theory. Based on his theory of motivation, Keller developed his Instructional design model which focuses on the 
processes, tactics and strategies which stimulate and sustain a person’s goal-oriented behavior. Thus, Keller believes 
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that instruction and learning environment also affect a person’s motivation (Keller, 2010).  
Having been developed to discover the learners’ level or degree of motivation (Tao, 2009), Keller’s model 
focuses on the influences of the environment and the person on learner’s behavior (Keller, 1983). This model 
includes four categories which count for most of the human motivation factors (interest, relevance, expectancy, and 
outcome) and offers an instructional motivational design. Moreover, this model provides some strategies that 
enhance “the motivational appeal of instruction” (Keller, 2010).  
1.4. Research Methodology  
As a mixed-method research, the data for the present study included both quantitative data from the questionnaire 
and qualitative data from the focus group interview as well as the diaries. The self-report motivation level 
questionnaire was adapted from Lin’s 2004 motivation questionnaire and then modified to measure motivation level. 
This questionnaire consists of different components of motivation including interest, relevance, expectancy, and 
outcome. Consisting of 8 closed items on a semantic differential, the students had to choose their corresponding 
number from 1 to 8 on the scale. The participants for the present study included the EAP students majoring in 
engineering at the Islamic Azad University of Mashhad Branch in Iran. Since random sampling was not feasible due 
to the preexisting classes, in order to choose the sample of the study cluster random sampling was conducted. Thus, 
for the present study the intact groups were chosen randomly from the list of all the EAP classes available. The 
sample included two groups, one as the control and the other as the experimental group with 30 students in each 
group. The following table (1) illustrates the number of male and female students in each group.  
Table 1 The number of male and female students in each group 
1 
2 
Control group 
Experimental group  
Male 24 + Female 6 =30 
Male 21 + Female 9 =30 
 
The experiment was conducted for a period of 8 weeks while the group size and membership was kept constant. 
The self-report motivation level questionnaire was administered at the beginning of the course when the treatment 
began (pre-test), after four weeks of instruction (post-test 1), and at the end of the course when the treatment was 
completed (post-test 2). The total of the three scores on the motivation level questionnaire was considered as the 
motivational level score. The traditional group was instructed through the typical traditional teaching methodology 
and the texts and exercises provided in the current conventional EAP book (SAMT publication). The experimental 
group underwent a treatment including authentic texts (extracted from different websites) as well as authentic tasks 
to provide an authentic context. To find more in-depth information about the course and the students’ motivation for 
the contexts, the students were asked to keep diaries of the course to record their interest, motivations, and 
impressions of the course in both groups. Moreover, a focus group interview was formed for each group and the 
students were asked to answer the following questions:   
 
x How did you find the materials/texts?  
x How did you find the tasks/activities?  
1.5. Data Analysis  
To investigate the students’ motivation level based on the teaching context in the two groups, a t-test was run to 
compare the two groups’ performance means of the three successive administrations of the same test (time 1, 2, and 
3). The inductive method used for analyzing the data from the interview was “pre-specified”. For analyzing the data 
from diaries the “emergent” model of coding and categorizing was used. After the preparation of the themes for the 
interview and the dairy data, the number of occurrences of the repeated themes was calculated and thus the 
qualitative data was quantified.  
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1.6. Findings 
An independent t-test was run to compare the Authentic and Traditional groups’ motivation level in order to 
probe the effect of type of contexts (authentic/traditional) on the motivation level. The results of the independent t-
test (t (58) = 3.12, P < .05, r = .38 it represents a moderate to large effect size) (Table 2) indicate that there was a 
significant difference between the mean scores of the two groups on motivation level.  
Table 2 Independent t-test; motivation level by groups 
 Levene's Test for 
Equality of Variances 
t-test for Equality of Means 
   t 
3.128 
3.128 
df 
58 
55.297 
Sig. (2-
tailed) 
.003 
.003 
Mean 
Difference 
42.993 
42.993 
13.745 95% Confidence Interval 
of the Difference 
Lower 
15.479 
15.451 
Upper 
70.507 
70.536 
 
Equal variances 
not assumed 
 
 
It should be noted that the assumption of homogeneity of variances was met (Levene’s F = 2.65, P > .05). As is 
displayed in Table 3, the Authentic group (M = 275.77, SD = 85.82) outscored the Traditional group (M = 232.77, 
SD = 46.98) on motivation level.  
Table 3 Descriptive statistics motivation level by groups 
 group N Mean Std. Deviation Std. Error Mean 
Motivation Level 
Authentic 30 275.77 58.826 10.740 
Traditional 30 232.77 46.983 8.578 
 
 
The following Graph (Figure 1) represents the means for the two groups for the motivation level. As is 
illustrated, the mean for the authentic group was 275.77; while, for the traditional group the mean was 232.77.  
 
 
 
 
 
 
 
 
 
 
 
Furthermore, in order to triangulate the quantitative findings of the study with the qualitative findings, the 
interviewees’ responses transcriptions to the interview questions were analyzed to find out the positive/negative 
codes for the motivation level. The following table (4) illustrates the number of positive and negative codes based 
on the interviewees’ responses to the focus group interview questions. Based on the definition of the motivation 
Figure 1 Motivation level by groups 
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level (the motivation for the texts and tasks included in the course) the positive views on these items were 
considered as a high motivation level. 
Table 4 Positive and negative codes for motivation level in the two groups 
 Motivation Level 
Group 
Control (Traditional) 
Experimental (Authentic) 
Positive   Negative 
HML       LML 
3              5 
7              1 
 
As is illustrated in table 4, out of the 8 interviewees in the authentic context, 7 students stated that their 
motivation level was higher. On the other hand, 3 students from the traditional context believed that their motivation 
level increased. Furthermore, based on the analyses of the data from the diary entries the recurrent themes were 
identified. Some of the themes were common in both groups while there were unequal frequencies of the themes’ 
occurrences. The following Table (5) illustrates the themes common in both groups.  
Table 5 The frequency of common themes in both traditional and authentic contexts 
 
 
 
 
 
 
As is demonstrated in table 5, it was revealed that 15 students from the traditional context stated that the class 
activities were boring; whereas, 4 students in the authentic context expressed the same idea. Moreover, 2 students 
from the control group stated that the texts presented to them related to them and their professional lives, while 12 
students in the authentic group made the same statement. It needs to be mentioned that the topics presented to both 
groups were the same. Above all, 20 students from the authentic group wrote about their satisfaction of the course 
while 5 students in the control group made the same statement.  
There were also themes exclusively observed in each group which are illustrated in Tables 6 and 7.As is 
illustrated in table 6, a high number (15) was found for the views stating that the texts were outdated. Similarly, 
believing that the sessions were boring (10), and believing that the texts were difficult (9) and irrelevant (14) were 
among the most recurrent themes. 
Table 6 Common themes for the control group (traditional context) 
Recurrent theme Frequency 
Outdated texts 15 
Boring session 10 
Difficult text 9 
irrelevant Texts 14 
 
As was specifically related to the most recurrent themes of the authentic context (Table 7), many students (19) 
expressed their interest of the teaching methodology. The students believed that: the materials were up-to-date (15), 
the sessions were active (12), the materials were interesting (11) and 8 students stated that the class was exciting and 
purposeful. As far as the classroom tasks and activities were concerned, majority of the students (18) referred to 
group work as interesting, many students (15) stated that they liked the dictionary use, and some students (9) wrote 
that they liked the cooperative learning method.  
Theme Group 
 Traditional  Authentic  
Boring activities 15  4  
Relatedness of topics 2  12  
Satisfying  5 20 
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Table 7 Common themes for the experimental group (authentic context) 
Recurrent theme Frequency 
Teaching method 19 
Group work 18 
Up-to-date materials 15 
Dictionary use 15 
Active sessions 12 
Interesting materials 11 
Cooperative learning 9 
Exciting class 8 
Purposeful 8 
 
1.7. Discussion and Concluding Remarks  
Having triangulated the quantitative and the qualitative findings, the researcher draws the conclusion that the 
findings of the quantitative section of the study are supported by the qualitative findings of the interview and the 
diaries. Thus, it is concluded that the authentic context was more effective in increasing the students’ motivation 
level. This opinion is frequently mentioned in literature that authentic materials which connect the classroom context 
to the real language situation (Haley & Austin, 2004; Kelly, et al., 2002; Martinez, 2002; Mishan, 2005; Murdoch, 
1999; Shrum&Glisan 2000; Velazquez & Redmond, 2007) can be more motivating and more interesting 
(Guariento& Morley, 2001; Little, et al., 1988; Mishan, 2005; Murdoch, 1999; Oguz&Bahar, 2008). As a way to 
integrate language input and output and mirror real world communication (Guariento& Morley, 2001), authenticity 
is stimulating and has an informative nature (Hwang, 2005). Thus, the positive effect of an authentic context on 
students’ motivation level is in line with what has been mentioned by language teaching scholars.  
In relation to the theory, instructional design is believed to play a significant role in increasing learners’ 
motivation (Keller, 2010). It is stated that by establishing interest and relevance and improving the learners’ 
expectancy and satisfaction for the instructional materials and methodology, it is possible to promote the motivation 
of the students.  
However, other similar studies in different contexts and with different age groups resulted in the same findings as 
far as affect and preference were concerned as follows: higher preference for authentic materials (Daskalos& Ling, 
2006), more motivated students (Berardo, 2006; Fei& Yu-Feng, 2008), positive attitudes (Alipanahi’s 2005; Fei& 
Yu-Feng, 2008; Su, 2007), and higher learner involvement (Safont& Steve, 2004).  
On the contrary, the results of the present study were in contradiction with some other studies. For instance, Lin 
(2004) found out that the students’ motivation did not vary significantly. Also, Peacock’s 1997 study revealed that 
although the students’ on-task behavior and motivation increased at the later stages of the study, many students 
believed that the authentic materials were less interesting. So, he argued that maybe some components of classroom 
motivation such as attention, persistence, concentration, and enjoyment might be separated from other components 
such as interest, enjoyment, or enthusiasm.  
Discussing about the inconsistency, it is worthwhile to note that authentic materials are subject to change in 
various situations and based on the purposes of the studies. Moreover, the definitions for authenticity may vary from 
a study to another. In some studies, authentic materials were used as the complementary materials rather than the 
main content. Thus, it is concluded that the study on authenticity is very flexible in that the type of materials 
extracted from the real world, the type of activities or tasks supplementing the materials, the type of teacher or 
learner roles, the purposes for the course, and also the subjects involved in the study will exert their effects on 
results. 
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